F1 -Long Term Plan

YR expectations in Literacy:
Where are children going?

Comprehension = Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and
recently introduced vocabulary. « Anticipate (where appropriate) key events in stories. « Use and understand recently introduced vocabulary
during discussions about stories, non-fiction, rhymes and poems and during role play.
Word Reading « Say a sound for each letter in the alphabet and at least 10 digraphs. « Read words consistent with their phonic knowledge by sound-blending. « Read aloud simple sentences and books that are consistent with their phonic
knowledge, including some common exception words.
Writing < Write recognisable letters, most of which are correctly formed. « Spell words by identifying sounds in them and representing the

sounds with a letter or letters. « Write simple phrases and sentences that can be read by others.

Spring 1

Spring 2

Summer 1

Summer 2

Reading
Comprehension
Intent
Vocabulary
Implementation

Beginning to join in with
familiar rhymes and
stories. Singing some
parts or certain Nursery
Rhymes. Hears new
vocabulary from stories,
rhymes, poems and non-
fiction books. Have a
favourite book and
seeking it/them out to
share with an adult or
look at alone.
Book, rhyme, join in,
picture, illustration, words,
text, follow, repeat, look,
favourite.
Reading together,
pointing to the words,
talking about the
pictures in books,
retell stories, point out
words.

Sing nursery rhymes,
songs and read poems.
Children having access to
a variety of texts.

(link to themes and
books suggested above)

To understand that we
should turn one page at a
time in a book. To begin to
understand that print has
meaning. To talk about the

pictures in a book with

support. Texts, books, story,
careful, print, words, says,
pictures, happening.
Reading together, exploring
a wide range of books and
discussing them together,

Asking questions about

books and modelling to the
children how to talk about the
pictures.

To enjoy singing a
range of rhymes and
songs. To enjoy
listening to longer
stories. To join in with
some simple repeated
refrains in well know
stories/ rhymes.
Rhymes, songs, listen,
join in, actions, story,
repeat.

Daily songs and
nursery rhymes,
children having story
time with increasingly
longer stories being
told, stories with
repetition in them to be
shared with the class
more than once so
children can learn the
phrases used.

To begin to understand
we read from left to right
and top to bottom. To
begin to name the parts
of a book e.g., front
cover, title, author.
Story, words, direction,
top, bottom, front, cover,
title, author. Stories
shared daily with the
children, adults to model
reading the story using
their finger along the
words they read. Adult to
tell the children the parts
of the book and book title
and author when sharing
the story with the class.

To enjoy listening to longer
stories and remember
much of what happens. To
talk about a story, turning
one page at a time. To
answer simple questions
about stories.
Beginning to predict what
might happen in a story.
Story, discuss, talk,
questions, predict, guess,
happen next. Children
having story time with
increasingly longer stories
being told, Adults asking
children what happens in
a story they have already
read, or what they think
might happen in a story,
children having access to
stories to read
independently

To engage in extended

conversations about stories.

To know and say how the
story might end. To tell a

longer story. To listen to and

enjoy sharing a variety of

books and discuss the new

vocabulary learnt.

Discuss, questions, why, end,
guess, predict, tell, retell, words.

Daily story time, adults
prompting children to

discuss the stories they have

read, children making

predictions about what might
happen at the end of a story,
a variety of books on offer in

nursery.




Word Reading
Development

Intent
Vocabulary
Implementation

Hear different
environmental sounds
around me. Begin to

recognise some
environmental print such
as supermarket logos.
Hearing, listening, sound,
recognise, logo.
Support and modelling of
listening to environmental
sounds. Logos in the
environment and in role
play areas for children to
discuss.

Discriminate between different
instrument sounds. To sing and
perform actions to a familiar
nursery rhyme. Say the
rhyming word at the end of a
familiar

Rhyme
Instruments, hear, listen, sing,
perform, actions, nursery
rhymes, rhyme, join in.
Children listening to
instruments as we as having
access to using instruments
too.

Children learning new nursery
rhymes and accompanying
actions.

Children being prompted to say
the missing words in known

nursery rhymes.

To begin to recognise my
own name with support.
Recognise rhythm in
spoken words by clapping
syllables.

Name, rhythm,
clapping, syllables.
Children clapping
out the syllables in
their name as
supported by the
adults e.g. after
dinner before going
outside children
clapping their name
as the outdoor
‘password’.

To identify signs and
symbols in the
environment and recall
what they mean. Spot or
suggest rhymes.
Meaning, sign, symbol,
logo, rhyme, rhyming
words.

Adults to provide a variety
of print around the nursery
e.g. fire exit, logos, labels
for items and areas.
Children signing songs and
rhymes, playing rhyming
games verbally.

To begin recognising some
words that start with the
same initial sound. To begin
to recognise some individual
letter sounds with support
Sound, letters, meaning.
Children having access to text
in the environment and in
books. Letters and sounds
around in the nursery for
children to have access to
and see/speak to adults
about.

To recognise my own name
independently. To begin to
recognise some individual
letter sounds with support.
Recognise some words with
the same initial sound e.g. m

for mummy and milk.
Orally blend a simple word.
Name, letters, words, same.
Children seeing their name
written in a variety of places
e.g. peg, bottle, hats,
placemats, letters being in the
environment, discussions with
adults about words with
similar sounds, adults
supporting children to

Emergent
Writing
Development/
Mark Making

Intent
Vocabulary
Implementation

Develop an interest in
making marks. | am
beginning to distinguish
between marks and
pictures/drawings.
Marks, pencils, pens,
paper, drawing, writing.
Adults to provide
children with writing
equipmentin provision
for children to access
independently at any
time.

Draws marks that are not
always distinguishable.
Follows large pattern templates
available. Marks, pencils, pens,
paper, drawing, writing, trace,
copy.

Adults to provide children with
writing equipment in provision
for children to access
independently at any time.

Adds some marks to
drawings. Adds marks
that to them symbolises
their name.

Marks, pencils, pens,
paper, drawing,
writing, trace, copy,
meaning.

Adults to provide children
with writing equipment in
provision for children to
access independently at
any time. Adults to
provide children with
access to their written
name.

Beginning to give meaning

to the marks | make.
Marks, pencils, pens,
paper, drawing, writing,
trace, copy, meaning.
Adults to provide children
with writing equipmentin
provision for children to
access independently at
any time.

Understands that a written
word conveys meaning.
Name writes with the first
letter of their name to ‘sign’
their mark making.
Marks, pencils, pens, paper,
drawing, writing, trace,
copy, meaning.
Adults to provide children
with writing equipment in
provision for children to
access independently at any
time. Adults to provide
children with access to their
written name.

Gives meanings to the marks
made. Can pretend to write in a
range of contexts.
Becoming more confident
with name writing — | can
write some or all my name.
Marks, pencils, pens, paper,
drawing, writing, trace, copy,
meaning, letters, sounds.
Adults to provide children with
writing equipment in provision
for children to access
independently at any time.
Adults to provide children with
access to

their written name.

Handwriting
development

Intent
Vocabulary
Implementation

Sits in a balanced position.
Can pretend to write. Can
make controlled marks
using tools or their finger in
sand, glitter etc.
Balance, comfortable,
straight, pencil, marks,
sand, glitter.

Adults to provide children
with writing equipmentin
provision for children to
access independently at
any time. Activities set
up for children to write in
a range of materials e.g.
glitter, sand, mud.

Makes controlled marks e.g.,
dots, circles, scribbles. Copies
shapes and patterns with
developing accuracy.
Writing, mark making, pencils,
pens, copy, trace.
Tracing materials available to
children, writing materials
always available to children.

Makes smaller controlled
lines. Beginning to use a
two finger and a thumb
grip when writing.
Writing, mark making,
pencils, pens, copy,
trace, pencil grip.
Tracing materials
available to children,
writing materials always
available to children.
Tools with pencil grip
support e.g. larger
pencils, triangular
pencils or pencils with a
rubber grip on.

Holds a pencil or tool with
a preferred hand.
Writing, mark making,
pencils, pens, copy, trace,
pencil grip, hand.
Tools with pencil grip
support e.g. larger pencils,
triangular pencils or pencils
with a rubber grip on..

Uses a two finger and a
thumb grip when appropriate.
Writing, mark making,
pencils, pens, copy, trace,
pencil grip, hand Tools with
pencil grip support e.g. larger
pencils, triangular pencils or
pencils with a rubber grip on.

Can use the basis of a three-
finger pencil grip. Use a pencil
or writing tool more confidently
to write some letters (e.g., the
letter in my name).
Writing, mark making, pencils,
pens, copy, trace, pencil grip,
hand, letter writing.
Tools with pencil grip support
e.g. larger pencils, triangular
pencils or pencils with a
rubber grip on.
Writing provision available at
all times for the children to
access.




Spring 1 Spring 2 Summer 1 Summer 2
Phonics Phase 1 Phase 1: Phase 1: Phase 1: Phase 1: Phase 1:
Hear Hear Hear Revise Aspects Revise Aspects Revise Aspects
Development environmental environmental environmental 1-3. Hear voice 6-7. 4-7.
Intent sounds sounds sounds sounds Hears rhythm Sound, listen,
Vocabulary (Aspect 1) (Aspect 1). (Aspect 1). (Aspect 6). and rhyme grapheme,
Implementation Listen, hear, noise, Hear Hear Oral blending and (Aspect 4). phoneme, letter.
sound, difference, instrumental instrumental segmenting Hears Emonasi
Children are same, similar, loud, sounds sounds (Aspect 7) alliteration m%r:?s on
introduced to a letter | %St Squeak, bark, (Aspect 2) (Aspect 2) Speech, voice, (Aspect 5) J
horn, cars, trees. d | loud segmenting and
sound each week . Instrument, sound, Hear Body souna, vocal, loud, Rhyme, rhythm, blendi d
Support to listen . : s uiet. same . ending an
(RWInc Set 1 listen, loud, quiet, percussion quiet, ; listen, sound, <
out for and hear ; different o rhyme. Linking
Sounds) _ different, same (Aspect 3) - same, similar. d
sounds in the . . ; ; . . . sounds to letters
: Playing with Listen. sound Discussing the Listening to stories through games
environment such instruments, ’ : difference in vocal and rhymes with and songs

as outside and
inside — wind,
cars, talking.
Listening to
stories, poems
and teachers
modelling
sounds.

listening to the
different sounds
that can be made
using them,
exploring loud and
quiet sounds,
discussing the
sounds that have
been made.

rhythm, pattern,
clap, slap, hit, and
stomp.
In guided groups —
clapping, copying
different sounds
using the body like
stomping, tapping,
hitting legs gently
and prompting
children to discuss
the
sounds they’ve
made.

sounds we can
make, listening to
adults model
different vocal
sounds and
repeating these,
listening to oral
segmenting and
bleeding being
modelled.

alliteration and
rhyme in, children
playing rhyme
games, children
finishing off words
in a known rhyme
or suggesting
words that can
rhyme.




